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LEARNING OBJECTIVES FOR THE ECCI ESCAPE ROOM 
 

System thinking competency & dealing with incomplete and over-complex 
information 
Didactic goal:  

• The students describe the complex causes and consequences of climate change at different scales 

(global, national, local, individual, structural).  

• The students analyze climate as a complex system.  

• The students describe possible approaches to dealing with uncertainty.  

 

References to the curriculum:  

UNESCO 2017: 36; Bayerisches Staatsministerium für Bildung und Kultus, Wissenschaft und Kunst 2017; Ministère 

de l’Education nationale, de la jeunesse et des sports [no year] 108; Boletín oficial del Estado 2022: 113 

 

 

Changing perspective  
Didactic goal:  

• The students present perspectives and actions of various global and local actors and their impacts 

on climate change.  

• The students evaluate the patterns of action and perspectives on sustainable development 

presented in the Escape Room by adopting a perspective.  

• The students name and evaluate conflicts of interest that arise in climate protection measures.  

 

References to the curriculum:  

UNESCO 2017: 10 ; DE HAAN 2008: 32 ; Ministère de l'Education nationale, de la jeunesse et des sports [no year] 108 

 

 

Anticipation / Anticipatory competency  
Didactic goal:  

• The students analyze different future scenarios on climate change and recognize the 

consequences of (non) sustainable actions.  

 

References to the curriculum:  

UNESCO 2017: 10; DE HAAN 2008: 33; Ministerium für Kultus, Jugend und Sport Baden-Württemberg 2016: 29; 

Senatorin für Bildung und Wissenschaft Freie Hansestadt Bremen [no year] 9; Sächsisches Staatsministerium für 

Kultus 2019: 2;  Ministère de l’Education nationale, de la jeunesse et des sports 2016 

  



 

 

 

 

 

Cooperation and participation / Collaboration competency  
Didactic goal:  

• The students name and analyze different points of view on sustainability in a group with regard 

to their background and are able to deal with controversies democratically.  

• The students apply cooperative problem-solving strategies in order to agree on common 

strategies for action in the sense of sustainable development in the case of differences in the 

strategies of action of different actors (e.g. political or normative).  

 

References to the curriculum:  

UNESCO 2017: 36; 44; DE HAAN 2008: 34; Ministerium für Bildung des Landes Sachsen-Anhalt 2019: 2  

 

 

Coping with individual decision-making dilemmas / Self-awareness 
competency  
Didactic goal:  

• The students identify and describe their own decision-making dilemmas.  

• The students explain how their own strategies for action differ from those of other actors or how 

they may be in competition with each other.  

• The students describe and evaluate "forms of individual, social, economic and political 

assumption of responsibility for (non-) sustainable development processes" (DE HAAN 2008: 36).  

 

References to the curriculum: 

 UNESCO 2017: 10; DE HAAN 2008: 36; Bayerisches Staatsministerium für Bildung und Kultus, Wissenschaft und Kunst 

2017; Behörde für Schule und Berufsbildung Freie und Hansestadt Hamburg 2014: 28 

 
 

Reflection on guiding principles and moral action / Normative competency  
Didactic goal:  

• The students describe individual, societal and economic guiding principles as well as measures 

that enable sustainable development (e.g., sustainable consumption, mobility, leisure activities, 

climate-friendly business).  

• The students assess the extent to which (their own) lifestyles can have an impact on the biosphere 

and societies.  

• The students assess conflicts of interest and power relations, which can occur in finding measures 

against climate change and possibly make them more difficult.  

 

 



 

 

 

 

References to the curriculum:  

UNESCO 2017: 34; 36; DE HAAN 2008: 35; Ministerium für Schule und Bildung des Landes Nordrhein-Westfalen 2020: 

25; Ministère de l`Education nationale, de la jeunesse et des sports 2016; Boletín oficial del Estado 2022: 82   

 

 

Independent action and motivation / Strategic competency 
 Didactic goal:  

• The students will propose solutions that promote sustainability on an individual and structural 

level.  

• The students describe - in terms of intergenerational justice and sustainable development - their 

rights, interests, needs and duties and can articulate them.  

• The students describe and reflect on their motivation during the Escape Room in terms of how 

they can apply it to their everyday life, but also to the everyday life of others, and to sustainable 

action.  

• The students assess potential challenges and limitations of individual agency in consideration of 

systemic changes.  

 

References to the curriculum:  

UNESCO 2017: 34; 36; DE HAAN 2008: 35; Ministerium für Bildung und Kultur Saarland 2021: 25; Sächsisches 

Staatsministerium für Kultus 2019: 27; Behörde für Schule und Berufsbildung Freie und Hansestadt Hamburg 2014: 

23 
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